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Abstract: Among the correctness indicators representing the quality of tests you
can find authenticity as well. The notion of authenticity appeared in the 1970s
with communicative language teaching methodology. Now this notion is consid-
ered to be an important test attribute for both stakeholders and test takers alike
in communicative language testing.
Language testing is an artificial procedure to collect information and make judg-
ments about language learners’ competence in a language and their ability to use
language. As a result of this procedure assessors and markers draw conclusions
on the candidates’ performance in real-life situations. The test tasks selected for
assessment purposes should be meaningful and challenging for test takers, a re-
alistic goal set, involving the candidates as fully as possible, and allowing differ-
ent interpretations of the task for them.
The oral part of the ECL exam is a paired exam where candidates take part di-
rectly in authentic communicative interaction in L2 with a conversation partner
who is a fellow candidate. The oral assessment generalizes about proficiency
from performances in a range of discourse styles considered to be relevant to the
future needs of the candidates. There is also insight into the development of the
assessment criteria of the oral performance based on the recommendation of the
relevant scales of the CEFR.
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Several aspects of language testing among them the issue of ethics and good prac-
tice have an extended and lengthy bibliography. Guidelines defining good prac-
tice generally aim to set the norms and principles of the expected behaviour, fa-
cilitate the high quality of the given activity, give aspects to self-assessment, de-
fine the rules of certain activities and force in the direction of good practice.
Those who are interested can primarily read English-language literature. The
short overview starts with the Standards for Educational and Psychological Test-
ing which are the standards of the American Psychological Association (APA)
first published in 1954. We can receive guidance in chapters such as test devel-
opment, test construction, assessment, publishing test results and examining peo-
ple with disabilities. In this publication the ethical codex and the guidelines of
their operalisation appear together. Similar basic work is the Code of Fair Testing
Practices in Education published D.C. by the National Council on Measurement
in Education in Washington in 1966. If we move closer to language testing the
most important relevant documents are the Guidelines for Practice and the Code
of Ethics compiled by the International Language Testing Association (ILTA) in
cooperation with the Japanese Language Testing Association. The final version
being accepted in Barcelona in 2007. The European Association for Language
Testing and Assessment (EALTA) was founded in 2004. The primary objectives
of EALTA are to share professional expertise in language testing and assessment
and to improve language testing and assessment systems and practice in Europe.
There is a desire to promote the understanding of theoretical principles of lan-
guage testing and assessment, and the improvement and sharing of testing and
assessment practices. They published their own Guidelines for Good Practice in
Language Testing and Assessment in 2006. This document can be accessed in 35
languages. The most influential professional organization the Association of Lan-
guage Testers in Europe (ALTE) defines the minimum standards and highlights
improper practices. Members of ALTE undertake to safeguard the rights of ex-
aminees by striving to meet the standards of a Code of Practice in four areas:
developing examinations, interpreting examination results, striving for fairness;
informing examination takers. They compiled a supplementary document entitled
Principles of Good Practice for ALTE Examinations which was drafted in 1991
and 1993. This document was intended to set out in more detail the principles
which ALTE members should adopt in order to achieve their goals of high pro-
fessional standards. On their website they give a practical tool, a checklist helping
exam providers in self assessment and monitoring their own activity. With the
help of this document examination bodies can define their strong points and those
areas where intervention is needed in five areas: test construction, administration
and logistics, marking and grading, test result analysis and communication with
stakeholders. ALTE also produced a Manual for Language Test Development on
behalf of the Language Policy Division of the Council of Europe. It is comple-
mentary to the Manual for Relating Language examinations to the CEFR with
the aspects of test development not covered in the Manual.
The principles of the codes of practice try to ensure the examination qualities –
validity, reliability, impact and practicality. Hereinafter I want to show how the
ECL (European Consortium for the Certificate of Attainment) exams meet the
professional standards and meet the expectations in particular in the oral exam.
The ECL language examination is a monolingual paper-based language exam
measuring four levels of language proficiency (CEFR A2, B1, B2, C1) of general
language knowledge based on the achievement of communicative goals in line
with the domains and topics recommended by CEFR. In the examination the as-
sessment of communicative competence is in focus, candidates’ language com-
petence is evaluated in tasks based on lifelike situations. The exam:
follows the recommendations of the CEFR
is monolingual
is a general language exam
assesses the communicative use of foreign language measuring language pro-
ficiency to assess the candidates’ achievement of communicative goals in
four separate skills (reading, writing, listening, speaking).
Judging exam quality validity is the starting point. Validity is a judgement
whether the exam results are similar to examinees’ performance in real-world
activities. The results should be predictive so as stakeholders can draw conclu-
sions based on them to real-world situations.
The ECL examination is based on the theoretical model of communicative com-
petence. The exam is text-centred focusing on the assessment of foreign language
proficiency with communicative goals. The exam provider can form a picture of
foreign language knowledge based on how the user of the target language creates
a linguistic product by applying linguistic codes in accordance with the intention
of speech and the norms of the community speaking the language. The functional-
communicative approach to language use, as well as accordance between testing,
language use and language teaching are crucial elements of the philosophy of test
construction.
To be able to make systematic observations of linguistic behaviour in the mod-
elled real world the assessed activities are embedded in different authentic con-
texts – micro-situations. In the case of productive skills, two different texts are
expected to be produced, at the oral part: a dialogue and a monologue of a stand-
ardized length. Spoken interaction described in the CEFR is broken down to sub-
scales in the areas such as understanding interlocutor, conversation, informal dis-
cussion, information exchange, interviewing and being interviewed. In the ECL
oral exam candidates are interviewed in pairs. (If there are an odd number of
candidates the last three are interviewed together.) Through the oral communica-
tion tasks candidates must demonstrate the ability to express personal ideas and
the ability to participate in a conversation, in addition express ideas in a form of
a monologue related to a set of pictures: e.g. the candidates might discuss a plan
of purchasing something, current affairs while arguing for ideas, expressing emo-
tions and opinions. The exam topics at higher levels are more complex and cover
more of the public domain. They may imply more complex and more abstract
content: e. g.: the task monitors how personal beliefs and more general argumen-
tation of the speaker related to the objectively presented information was com-
prehended by the examinee or he/she is able to produce such features in commu-
nication.
The participation of the examinee in the first and second parts of the exam is
interactive. Candidates alternate roles as receivers and producers. After a short
introduction, candidates must demonstrate that they can maintain an adequate
conversation in a foreign language on certain topics whilst alternating their roles
as speakers and listeners. Even during the interaction phase of the oral exam the
two candidates are interviewed in pairs, naturally changing their roles, which
therefore works as a controlled discourse, based on cooperation aimed at creating
a collective linguistic product. They must activate various strategies in order to
bridge information gaps and reach the goal of the communication. This concept
also allows the enhancement of the following aspects: assessment of usage-based
language proficiency; checking candidates’ confidence and skills related to spon-
taneous expression in the communication process; openness, interest for the un-
known. In the exam – in a similar way as in real life – language use depends on
the communication needs of the speaker, on the one hand, and on authentic com-
munication forms, communication platforms, discourse situations, on the other
hand. Next, they deliver a monologue, an individual long turn based on visual
stimuli – a set of pictures. This task allows candidates to talk on topics of real
concern and interest, giving their own reactions and opinion. The fact that there
are two candidates makes the oral exam authentic. The exam is designed to gen-
erate typical life-like communication situations, which enable the reliable assess-
ment of each examinee’s language proficiency in terms of sociolinguistic and
strategic competences as well. The candidate is exposed to the use of adequate
ways of expression and specific linguistic behaviours in a given situation. There-
fore, the candidates’ linguistic behaviour is motivated (e.g. greetings, formulas of
politeness are required; addressing partners formally or informally are triggered,
etc.). Candidates should formulate their ideas in a clear and coherent way; they
have to compile sentences/utterances into a logically structured meaningful
whole. They should not only understand the social rules applicable to the use of
a language in a certain situation but formulate them intentionally. While using
the foreign language candidates are expected to present their ability to maintain
communication after temporary stops, cope with communication failures and
reach a certain communication goal. The performance is primarily influenced by
the language ability of the examinees but test results may also be influenced by
personal features, factual knowledge of the world, personal experiences, emo-
tions, anxiety and the usage of strategic competence. Skills necessary to over-
come difficulties in communication are also parts of communicative competence.
The authenticity of test content and tasks can be guaranteed in the way that they
are compiled by the exam centre and edited and moderated by a committee con-
sisting of experienced examiners and language teachers. In the following phase
they are piloted and if necessary revised. Further feedback is collected during
standard setting and benchmarking. There are certain distressing topics (death,
divorce, accidents, etc.) which may negatively influence candidates’ perfor-
mance. Consequently such topics must be avoided in the exam. As the ECL ex-
amination is a general exam it covers the domains as follows: public, personal,
social, general educational. Both the topics and the life-like situations applied in
the exam reflect those areas of life where the test-takers will use their proficiency
later on: in their personal life, in public or in social areas (e.g.: conversations with
friends, travelling in the target country, participating in a social event, taking part
in discussions with native speakers on currents issues). Exam materials and tasks
are reviewed and revised continuously.
At the oral exam the proficiency of linguistic competence of a candidate is as-
sessed by integrative assessment procedures ensuring the authenticity of the as-
sessment. It is acknowledged that communicative language competence inte-
grates four components (i.e. linguistic competence, sociolinguistic competence,













assessed as a discrete skill, and none of the sub-competences of the linguistic
competence is evaluated in a separate module. However, candidates’ grammatical
competence is assessed explicitly based on an analytical scale. There is a separate,
explicit assessment criterion – grammatical accuracy – for the candidate’s perfor-
mance in productive skills (speaking and writing). In testing productive skills in
life-like tasks communicative appropriateness is far more essential than the can-
didate’s ability to form grammatically correct sentences. Nevertheless, the exam
assesses grammatical, lexical, semantic and phonological competences as factors
to accomplish communicative intentions. Linguistic competence and communi-
cative competence are linked together in the assessment. Oral skills are assessed
with the help of rating scales which cover 5 criteria
5 scores: formal accuracy (morphology, syntax); oral accuracy (pronunciation
and prosody, fluency); vocabulary (range and activation); style (pragmatic, soci-
olinguistic aspects); communicative effectiveness (appropriateness of task com-
pletion).
Referring to the criterion style (pragmatic, sociolinguistic aspects) the starting
point was the triad disciplinary division of semiotics: the dimensions of syntax,
semantics and pragmatics. Its theoretical basis was created on the textology
find that situational context
(connexity, cohesion and coherence) has its own place in each given circle. It is
important to emphasize that not only the traditionally accepted criteria like vo-
cabulary or grammar play a role in the assessment but also the aspects of prag-
matics because given registers of style can be identified in this way. This criterion







Fig. 1. Linguistic-communicative competence in the semiotic approach
of the oral text
Correct application of the marking scheme, accuracy of marking depends on rat-
ing scales finely tuned to make useful distinctions yet are not too detailed. They
should be practical in situations where decisions have to be made quickly. The
terms should be explicit, unambiguous and refer to aspects of candidates’ perfor-
mance, which are easily observable.
Another important test quality is reliability. To ensure the accuracy and con-
sistency of scoring the examination system uses appropriate quality controls.
Markers are regularly monitored, inter-rater correlations are regularly calculated.
Once examiners have been trained they must also go through a standardization
process on a regular basis to ensure that they are marking consistently. The annual
rating of benchmarked performances ensures this reliability. Examiners use an
interlocutor frame, which ensures that the interview takes the same form for all
candidates, it standardises the testing process and test duration making it less sub-
jective and fair. The layout and arrangement of the tasks as well as instructions,
the scenario provided for oral examiners, and the behaviour of examiners have
been standardized during the development of the exam. The behaviour of inter-
locutors raising questions and making evaluations at the oral examination is also
standardized. The Examination Centre continuously trains the oral examiners as
it is crucial to assist the proper utterances of the candidates with their behaviour,
application of the standardized scenario as well as other verbal and non-verbal
means of communication. In the context of the oral exam, reliability is also as-
sured by recording oral performances. On the one hand, a moderator in charge of
quality assurance at the International Exam Centre randomly checks how oral
exams were carried out and filed in the exam centres. This moderator has to listen
to all the recordings from a new examination site or from a new oral examiner,
and, at random, has to listen to as many test recordings as are necessary for en-
dorsing the test results. In moderating the sample of oral tests the moderator must
consider the following: the marks allocated appropriately by the assessors of an
examination site and if the exam was conducted according to the ECL standards.
The sample should include examples from all assessors and include the lowest
and the highest marks. The moderator should also check whether any candidate
awarded a mark of zero has, in fact, taken the examination. On the other hand a
review process is carried out if there is a request on a review because of a candi-
date’s complaint or an appeal. In this case a third assessor is requested to assess
the performance. In case of oral exams the third rater uses the audio-recording
sent to the International Exam Centre to check the performance of examinees.
The role of the third assessor is always to provide final and valid scores for the
examinees’ performance.
References:
1. Canale & Swain 1981: Canale, M., & Swain, M. A Theoretical Framework for Com-
municative Competence. In Palmer, A., Groot, P., & Trosper, G. (Eds.), The construct
validation of test of communicative competence .
2. – –2004): Szemiotikai szövegtan
1–16. JGYTF, Szeged
3. Szabó 2011: Szabó, Gábor. Relating language examinations to the CEFR: ECL as a
case study In: Waldemar Martyniuk (ed.) Aligning Tests with the CEFR: Reflections
on Using the Council of Europe's Draft Manual. Cambridge: Cambridge University
Press, 2011 pp. 133-144.
4. Wéber 2016: Wéber, Katalin Coreference in understanding a text. Berliner Beitrage
zur Hungarologie (19) pp. 235-243.
5. https://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf. (07.11.2017)
6. http://www.alte.org/attachments/files/good_practice.pdf (12. 04. 2017)
7. http://www.alte.org/attachments/files/good_practice.pdf (12 04 2017)
Contact details:
Foreign Language Centre University of Pécs (Hungary)
Telephone number: 00 36 72 501 500/22106
